Barbara Formoso
11/15/09
7th Grade
WWII and the Atomic Bomb
Sample SIOP lesson

GOALS

Content Area: Social Sciences
Common Curriculum Goal (CCG): Understand how nations interact with each other, how events and issues in other countries can affect citizens in the United States, and how actions and concepts of democracy and individual rights of the United States can affect other peoples and nations.

Benchmark: SS.HS.CG.07 Understand the purposes and functions of major 
international organizations and the role of the United States in them.
ESOL Goal (Function): Expressing and supporting questions
OBJECTIVES [Displayed on board]
Content: Students will explore three decisions about the atomic bomb faced by the U.S. during WWII, take a position on each, and defend their position orally.

Decision A: Should the U.S. government build an atomic bomb?

Decision B: Should the U.S. government drop the bomb on Japan?


Decision C: In hindsight, did President Truman make the right decision?

ESOL Objectives (Forms): 


EI: My group (dis)agrees. Our position is that…

I: “Your position is that ________. My group (dis)agrees. Our position is 


that…
EA: “Your position is that ________, but my group (respectfully, strongly) disagrees. Our position is that…
[Targeted Language Skills]
Read information for each decision in a small group
Reach consensus on a position (by listening and discussing)

State their decision and orally defend it in a class dialogue

Disagree with prior speakers in a respectful manner

Defend a position in writing on whether or not it was justifiable to use the bomb on Japan
[Learning Strategy]
Using a continuum to determine relative positions

MATERIALS
· History Alive (Teacher’s Curriculum Institute, 1997)

· Slides of Albert Einstein answering questions, President Truman’s swearing in, a victim of Hiroshima, and images of the city before and after.

· Social Studies interactive notebooks.

· Readings for each group, with text adapted from History Alive student handouts.

· Timeline on overhead for background information.

· Graphic organizer for each group to record their position and reasons for each decision.

· Transparency of warm-up assignment and homework writing assignment. 
PROCEDURE 
Anticipatory Set 
Assign the warm up topic (on overhead):
A good friend of yours has told you that she or he has been very depressed lately and is thinking about committing suicide. He or she was very specific about the method and time, and so you know that this person is serious. You’re asked to swear that you will not tell anyone. Is it okay to break your vow of secrecy if it means saving your friend’s life? In other words, is it okay to do something “bad” to achieve something “good?” Do the ENDS justify the MEANS?
Give students three minutes to think and write in their social studies notebooks, and then have them share their responses in their small group (heterogeneous groups of 3). Ask for a sampling of opinions from each group. Mark their position on the spectrum


Always                                        Sometimes                                  Never

Teaching 

Use the students responses from the warm up activity to explicitly teach the language forms to be used in this lesson (see forms).

After students state the opinion of their group, model orally and then in writing how to use this form to express their opinion. Read what you have written on the board, and model speaking clearly for audience.

Introduce the developments in atomic physics in the years leading up to and during WWII. Use a timeline graphic. Tell students that they will be discussing three important decisions facing the U.S. government and people concerning the atomic bomb.

Tell the groups to choose a reader, recorder, and a presenter and explain that these jobs will rotate for each decision. Using place cards that list three roles, students will put the correct place card in front of the person doing the job, and switch for each new decision. Describe the task to the students and write the directions on the board:

The reader reads the handout.
Discuss the prompt.

Agree on an option.

The recorder writes the reasons based on the modeled forms.

The presenter practices (if time).

Explain the same from can be used: Our position is that…

In turn, a group that disagrees could use this form:

“Your position is that ________, but my group (respectfully) disagrees. Our position is that…

Ask a student to repeat the directions in their own words. Distribute the first set of handouts for students to read and discuss along with the graphic organizer to record their decision and reasons.


Guided Practice

Monitor groups. After ten minutes, tell the students that they will now have an “academic dialogue” among the groups. Choose one group to begin and remind the presenter to use the forms that were taught or a similar format. Provide specific feedback and positive reinforcement. Next, find a group with a different position and coach their presentation through responding respectfully while using the forms provided.
Continue to coach the dialogue until each group has shared its decision. Mark the group response on a continuum on the board to record and consider each group’s position. Compare and contrast decisions.


Always                                        Sometimes                                  Never


Teaching

Then, reveal the actual decision that President Roosevelt made. Explain to the class that they will continue the same process with the next two decisions. At this point have students rotate roles. Then show slide #2 (Truman’s swearing in) and pass out modified student handouts. Instruct the groups to read the material, discuss the options, adopt a position, and write a response. When all groups are ready, choose one to being the dialogue. Conduct the dialogue until all groups have shared, and record decisions on the continuum. Then reveal the decision that Truman made. Repeat the process, starting with slide #3 (victim of Hiroshima with the pattern of her kimono burned into her skin, and before and after picture of the city). Distribute the student handouts and instruct the groups to read the material, discuss the options, adopt a position, and write a response. When all groups are ready, choose one to begin the dialogue. Conduct the dialogue until all groups have spoken and responses recorded. Reveal facts on public opinion after the war.

Independent Practice
Assign a written paragraph for homework allowing students to choose one of the following questions, and encouraging them to utilize the forms that were practiced in class. If time, have students begin work in class, and check in on ELLs: Do they understand the questions? Can they state their chosen question in their own words? Provide specific feedback regarding the form.

“In your opinion, did the ends justify the means in the case of Truman’s 
decision to use the atomic bomb to end WWII? Defend your position with 
specific reasons.”


Closure
Review the objectives on the board and ask the class if they were met. Encourage the students to state outcome sentences:
I learned…

I think…

I was surprised…

I wonder…

I still don’t understand…
DIFFERENTIATION

ESOL strategies are underlined.
ASSESSMENT

Informal: Orally question all students, and especially the ELLs, to check for content understanding throughout the lesson. Take notes on the oral presentations regarding clarity and sentence structures or skills that still need to be taught.
Plans for formal: A written essay answering the following question:

“Why do you think that atomic weapons have not been used since WWII? 
Defend your position with specific reasons.”
REFLECTION
[Note progress toward content objectives for students in general and ELLs in particular. Not progress toward ESOL objectives for ELLs.]
